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[bookmark: _Toc211801057][bookmark: _Toc211801888]Introduction
[bookmark: _Toc175315753]Text Selection Guidance Resource: Decodables has been developed to support teachers who are teaching the Victorian Curriculum F–10 Version 2.0 English (English Version 2.0). This resource outlines and gives examples of the relevant factors that contribute to the text selection process for decodable and authentic texts. It is complemented by Text Selection Guidance Resource: Rich Literature.
Text selection is a complex component of planning for teaching and learning because there are many different elements of reading to teach and many purposes for reading. Suitable text selection to support emergent readers to consolidate their decoding and fluency skills is a critical aspect of planning and teaching.
English Version 2.0 refers to reading decodable and authentic texts in Foundation and Level 1. 
	English – Reading and Viewing

	Building fluency and making meaning

	Foundation
	Level 1

	read decodable and authentic texts using developing phonic knowledge, and make and monitor meaning using context and emerging grammatical knowledge VC2EFLY09 
	read decodable and authentic texts using developing phonic knowledge, phrasing and fluency, and make and monitor meaning using context and grammatical knowledge VC2E1LY09 


Decodable texts are texts designed for decoding practice. That is, they are deliberately written to contain the sound–letter relationships or phoneme–grapheme correspondences and high-frequency irregular words that students have been taught. Multiple opportunities to practise decoding while reading these phonetically controlled texts can support a process called orthographic mapping, which is the development of automatic word recognition. Decodable texts increase in complexity as students learn more sound–letter relationships. Students should still be encouraged to focus on word, sentence and text meaning when reading decodable texts.
Authentic texts are defined as ‘real, living or natural language texts that may entertain, inform and/or persuade’. Authentic texts are focused on meaning, and they can be categorised as simple, elementary, moderately complex, complex or highly complex, depending on the language, vocabulary, knowledge, text structure, language features and perspectives present (see Text Selection Guidance Resource: Rich Literature). Decodable and simple authentic texts are suitable for reading practice in Foundation and Level 1 of English Version 2.0.
[bookmark: _Hlk210384367][bookmark: _Hlk209782407]The key aspects of text complexity are further highlighted in the appendix (p. 44) of the Literacy Foundational Skill, which includes descriptions of each level of text. Students are expected to read and be exposed to increasingly complex fiction and non-fiction texts as they progress through their schooling.
Access to a range of decodable and simple authentic texts supports students at Foundation and Level 1 to consolidate the knowledge and skills taught in the Phonic and word knowledge sub-strand and to engage in applied practice to achieve the aims of the Building fluency and making meaning sub-strand.
When students can apply their decoding skills with fluency, they can transition to less phonetically controlled texts or to more complex authentic texts.
	Decodable texts
	Simple and elementary authentic texts
	Rich literature

	These are phonetically controlled texts designed to support decoding and fluency practice for emergent readers. They may support the development of vocabulary, language and knowledge, although this is not their primary aim.
These are typically texts for students to read aloud to a peer, parent/carer, teacher or education support staff member. 
	These are natural language texts typically written with simple vocabulary and sentence structure. They are designed to develop word recognition, fluency and comprehension practice in emergent readers.
The overall level of difficulty is comparable to decodable texts. The distinction is that authentic texts are not phonetically controlled.
These are typically texts for students to read aloud to a peer, parent/carer, teacher or education support staff member. 
	These are moderately complex and complex authentic and literary texts. They support the development of vocabulary, language, content knowledge, literary/text knowledge and reading comprehension.
These are typically texts for teachers to read aloud to students at Foundation and Level 1.



While students are practising their early reading skills using decodable and authentic texts in Foundation and Level 1, it is equally important to spend a significant amount of time reading and exploring rich literature with students via teacher read-alouds and shared reading. It is important that while students develop basic reading proficiency, they are also exposed to rich and complex texts. For more information, visit the Text Selection Guidance webpage and download Text Selection Guidance Resource: Rich Literature.
[bookmark: _Toc211801058][bookmark: _Toc211801889]Decodable and authentic texts
Using decodable texts in the classroom allows students to build more code knowledge over their years of schooling. As the vocabulary presented in texts becomes more complex, they develop the necessary skills to decode and then to comprehend them. Decodable texts sit in their own category and serve a particular function in supporting the learning of reading. It should be noted that the decodability of a text depends on a student’s level of decoding skills. A text may be entirely decodable for one student but not for another.
The purpose of decodable texts is to practice the concepts and skills taught within the Phonic and word knowledge sub-strand. Summaries of research to date conclude that using both decodable and non-decodable (simple authentic) texts during early reading instruction is likely to deliver the most gains in decoding ability (Birch et al. 2022; Mohr and Price 2018; Pugh, Kearns and Hiebert 2023). That is, they should have the opportunity to practise what they know with phonetically controlled texts, as well as to be stretched in a reasonable way beyond what they know (to encounter unknown words) with simple authentic texts.
It is important to note that all references to predictable texts have been removed from the English Version 2.0 curriculum. Predictable texts follow a repetitive structure (words, phrases, sentences or rhymes). The structure of these texts means students are often able to guess at words or sentences rather than decode them. They are no longer recommended in early reading instruction given expert consensus that texts which encourage guessing rather than decoding can impact word-level reading development. 
[bookmark: _Toc211801059][bookmark: _Toc211801890]Text complexity: decodable texts
There is a range of ways teachers can appraise text complexity (see Text Selection Guidance Resource: Rich Literature) to ensure that the material read in class is appropriate for their students. For decodable texts, complexity or suitability is best determined by the amount of code knowledge needed to read the text successfully compared to the amount of code knowledge that has been taught.
[bookmark: _Toc211801060][bookmark: _Toc211801891]Phoneme–grapheme correspondences by level
The table below has examples of code (phoneme–grapheme correspondences) and high-frequency words (HFWs) taught across Foundation and Level 1. Decodable texts taught at Foundation should contain practice opportunities for the code specified in the Foundation level of the scope and sequence charts, while decodable texts at Level 1 should contain practice opportunities for the code specified in Level 1 of the scope and sequence charts.
This table is based on the Victorian Department of Education Phonics Plus scope and sequence F-2 overview (2024) which is aligned to the Phonic and word knowledge sub-strand in English Version 2.0. 
	
	Phoneme–grapheme correspondences
	High-frequency words

	Simple decodable texts
Foundation

	s, t, a, p, n, i, m, d, g, o, c, f, k, e, r, u, b, h, l, j, w, v, y, z, x, qu, ck, th, wh, ll, ss, ff, zz, ch, sh, ng
CVC, CCVC, CVCC, CCVCC word shapes (C = consonant, V = vowel)
	and, for, the, is, of, a, I, my, are, was, all, to, said, says, she, he, we, me, with, what, you, your, they, her, his, that, there, this, out, come, some, love, as, has, I’m, have, be, like, so, were, go, no, little, one, do, does, down, here, it’s, see, very, look, don’t, because, children, to, now, came, oh, about, their, these, people, put, could, house, too, by, day, made, called, here, asked, saw, make, who, where

	Elementary decodable texts
Level 1

	Long vowel ay/ai/a-e, Long vowel ee/ea/ie/e-e, Long vowel ie/y/igh/i-e, Long vowel oa/ow/o-e, ‘ph’ as /f/, ‘oo’ as in ‘look’, Long vowel or, Long vowel ar, Long vowel oi/oy, Long vowel ow/ou, Long vowel ore/aw/au, Long vowel oo/ew/ue/u-e, Long vowel er/ir/ur, ‘tch’, ‘dge’, ‘c’ as /s/, ‘g’ as /j
	please, live, most, can't, give, both, word, work, world, want, wash, watch, small, ball, also, always, almost, would, should, school


[bookmark: _Toc211801061][bookmark: _Toc211801892]Phoneme–grapheme correspondences and decodable texts by set
Scope and sequence charts introduce sets of code incrementally, so decodable texts that align to those sets of code are introduced and read to support each set. This is mapped in the following table. Aligned decodable texts are introduced for applied practice at the conclusion of word-level teaching. As more code knowledge is taught, decodable texts will contain greater numbers of phoneme–grapheme correspondences (all previously taught code).
	
	Phoneme–grapheme correspondences
	Aligned decodable text examples

	Foundation Set 2
	m, d, g, o, c, f
(including code from Set 1: s, t, a, p, n, i)
	Dandelion Unit 1 Launchers
Dandelion Unit 1 Readers
Dandelion Unit 2 Launchers
Dandelion Unit 2 Readers
Decodable Readers Australia Early Read Level 1
Little Learners Love Literacy (LLLL) Stage 1 Pip and Tim
LLLL Stage 1 Wiz Kids
LLLL Stage 1 Nonfiction
PLD Set 1
Sounds-Write Initial Code Unit 1 Set 1 and 2
SPELD SA (2022 edition) Set 1 Unit 1
SPELD SA (2022 edition) Set 1 Unit 2
SPELD SA (2021) Phonic Readers Set 1

	Foundation Set 7
	x, qu
(including code from Sets 1–6)
	Dandelion Set 1 Unit 16 Readers
Dandelion Set 2 Unit 16 Readers
LLLL Wiz Kids Stage 3
LLLL Wiz Kids Stage 4
Sounds-Write Readers Unit 7
Sounds-Write Readers Unit 11 Book 3 (qu)

	Level 1 Set 16
	Long vowel ie/y/igh/i-e
(including code from Sets 1–15)
	Dandelion Readers Vowel Spellings Level 3 Book 8
Initial Lit Readers Level 13 (Kate’s Bike)
LLLL Pip and Tim Stage 7 Unit 1
Sounds-Write Readers Extended Code Unit 11
SPELD SA Phonic Readers (new series) Set 8 and Set 9


[bookmark: _Toc211801062][bookmark: _Toc211801893]Fading
Decodable texts are used to practise blending/decoding skills as well as to build fluency (accuracy and rate). When students can apply their decoding skills with fluency, they can transition to less phonetically controlled texts, or authentic texts. Once students have learned approximately 60 phoneme–grapheme correspondences, they are considered to have basic decoding proficiency. This tipping point typically occurs around the middle of Level 1 in most scope and sequence charts (e.g. refer to the Phonics Plus resources which are aligned to the Phonic and word knowledge sub-strand of English Version 2.0).
[bookmark: _Toc211801063][bookmark: _Toc211801894]Text complexity: authentic texts
For authentic texts, complexity is best assessed by Lexile or comparable quantitative measures (see the Appendix for more details). Texts are often given an overall alphabetic or numeric measure of text complexity based on sentence length/complexity and vocabulary present. However, teachers should still appraise texts themselves to consider their complexity and suitability for early reading instruction.
The table below lists approximations of early years curriculum level text complexity for authentic texts. 
	
	Lexile range

	Simple authentic texts
	Beginning Reader (below 0L, range BR0–BR400) to 200L

	Elementary authentic texts
	200–299L


Note: Reference to predictable texts has been removed from English Version 2.0.

The following table lists examples of texts that students may read at Foundation or Level 1 alongside decodable texts.
	
	Text examples

	Simple authentic texts
	Tiny goes to the Library (BR200L), The Gruffalo (200L)

	Elementary authentic texts
	There is a Bird on Your Head (210L), Mittens (280L)


See the Appendix for further details.
[bookmark: _Toc211801064][bookmark: _Toc211801895]Other elements
The primary purpose of decodables is to support decoding practice. Given this, teachers should initially consider text complexity (decodability) including phoneme–grapheme correspondences and code alignment. After this initial appraisal, teachers can also consider other text selection elements, as shown in the following figure.
[image: Diagram showing additional considerations when assessing the complexity (decodability) of text]
Knowledge
How are topics covered?
Are there connections to other learning areas? 
What new knowledge will students experience through reading this text?
This may include knowledge that supports literacy and cultural knowledge building or domain/topic/content knowledge relevant to student need.
Perspective
Who speaks?
Whose stories are told?
This may include texts that have been written about students from a range of backgrounds and family structures.
Representation
Who is included?
What is the setting?
What are the power structures?
This may include opportunities to be introduced to the breadth and depth of settings and place, and of relationships across diverse social and cultural contexts.
Purpose
What type of text is this?
Why was it written?
What are its features?
This may include ensuring that a balance of narrative and information texts are considered, noting that few persuasive decodable texts exist.
[bookmark: _Toc211801065][bookmark: _Toc211801896]Summary
Text selection is a complex component of planning for teaching and learning. In this resource, guidance has been provided to support teachers in the process of text selection by outlining and providing examples of the relevant factors that contribute to the text selection process for decodable and authentic texts. For further support, see Text Selection Guidance Resource: Rich Literature.


[bookmark: _Toc211801066][bookmark: _Toc211801897]Appendix
[bookmark: _Toc211801067][bookmark: _Toc211801898]Text complexity levels mapped to other measures
[bookmark: _Hlk210385837]There are several quantitative (readability) measures of text complexity. There is no gold standard measure, although some are more useful or reliable than others. When selecting texts, it is important to apply both the readability elements of a text as well as the elements of knowledge, perspective, representation and purpose detailed earlier.
Texts were once categorised as simple, predictable, moderately complex and sophisticated, then updated to simple, predictable, moderately complex, complex and highly complex. Texts are now categorised as simple (includes decodable texts), elementary (includes decodable texts), moderately complex, complex and highly complex. While care has been taken to describe the features of each text category in detail in the Literacy Foundational Skill, it still leaves a lot of work for teachers in terms of appraisal and cross-checking of features of individual texts.
[bookmark: _Toc211801068][bookmark: _Toc211801899]Lexile
Often called the Lexile Framework for Reading or Lexile reader measures, the Lexile is an overall measure of text complexity calculated after appraising vocabulary and sentence length (MetaMetrics 2018). The Lexile scale includes the initial Beginning Reader Lexile ranges (BR300L, BR200L and BR100L) through to beginning standard reader Lexiles with a range of 0 to 2000L. The higher the Lexile, the more complex the text (MetaMetrics 2018).
Lexiles were originally assigned to texts, but over time it became the process to assign Lexiles to students via various forms of ‘levelling’ assessment. For many years now, students have been matched to a text level (via a levelling assessment) and grouped for reading instruction that way for most of their reading instruction in the primary years. With matched texts, students are usually expected to have relatively good comprehension, at around 75%.
Reading experts more recently have criticised the idea of assigning Lexiles to individual students for a range of reasons, including the following.
Texts may not be challenging enough. Teachers want to stretch students beyond what they can do relatively well themselves (i.e. zone of proximal development).
When students are grouped for levelled instruction, there is less time with the teacher and less time spent checking their comprehension/progress.
Not getting to read/enjoy the same texts or enjoy grade-level material may be an equity issue for students in the same class.
Grouping for levelled instruction limits whole-class shared text experiences.
There is a risk some students will not reach grade-level expectations over the course of primary school.
Teachers want text selection and associated instruction to accelerate growth for all students.


[bookmark: _Toc211801069][bookmark: _Toc211801900]Lexile stretch bands
Lexile ‘stretch’ bands are Lexile ranges that were set to guide whole-class text selection or the setting of grade-level expectations (Common Core State Standards 2012; The Aspen Institute 2012). After finding students experienced relatively low comprehension growth year on year, and/or that students were not finishing high school ready for college in terms of reading comprehension (American College Testing 2010), more ambitious grade-level expectations now guide text selection rather than assigning levels to individual students and grouping those students for instruction. The central ideas are that:
teachers should set challenging grade-level expectations year on year and support all students to rise to the comprehension challenge
texts quantitively increase in complexity with every year of schooling so students read harder and harder texts
primary texts prepare students for secondary texts
secondary texts prepare students for work, life and/or tertiary study (Adams 2011; Cabell 2024).
The structural difference here when setting grade-level expectations is that comprehension should likely be taught predominantly via whole-class instruction with differentiated support rather than via small-group levelled instruction (which would be below grade level for some or many students) with differentiated texts.
While the stretch bands do not vary too significantly from the original Lexile reader measures, the differences are important. You will note in the table below that each primary year level starts at a much higher Lexile in the stretch bands, and the stretch bands are intended for setting whole-grade expectations and whole-class reading. The Lexile reader measures also set grade-level expectations, but standard practice has been that individual student or small-group texts are selected based on assigned Lexile levels rather than grade-level expectations, and in this model many students will spend a lot of time reading texts below grade level.
	Grade
	‘Stretch’ Lexile band
	Lexile reader measures

	1
	190–530L
	BR120L–295L

	2
	420–650L
	170–545L

	3
	520–820L
	415–760L

	4
	740–940L
	635–950L

	5
	830–1010L
	770–1080L

	6
	925–1070L
	855–1165L

	7
	970–1120L
	925–1235L

	8
	1010–1185L
	985–1295L

	9
	1050–1260L
	1040–1350L

	10
	1080–1335L
	1085–1400L

	11 and 12
	1185–1385L
	1130–1440L


This table is based on Lexile Framework for Reading: Educator Guide (MetaMetrics 2018). 
As discussed when reviewing the Lexile Framework for Reading, while the concepts of assigning levels of difficulty to texts and students progressing through levels (reading harder and harder books) have merit, assessing to assign levels to students and then grouping for instruction comes with several risks. These include students rarely sharing whole-class text experiences and some students never getting to experience grade-level texts.
[bookmark: _Toc211801070][bookmark: _Toc211801901]Flesch–Kincaid
There are 2 Flesch–Kincaid readability measures: reading ease and grade level. Reading ease is calculated using a formula based on word length and sentence length. The higher the readability, the easier the text. The lower the readability, the more complex the text. Reading ease is useful from Grade 5 onwards. Grade level is also calculated based on word and sentence length, but the formula differs significantly to generate a grade-level estimate for a text (Readable 2024).
[bookmark: _Toc211801071][bookmark: _Toc211801902]Example text lists
[bookmark: _Hlk210386724]Dyslexia-SPELD Foundation – Australian Reading Spine
https://dsf.net.au/CMSPages/GetFile.aspx?guid=5e928e9f-418c-4f14-b437-c9f5c98c8268
New South Wales Government – Education: Quality Literature Recommendations
https://education.nsw.gov.au/teaching-and-learning/curriculum/english/planning-programming-and-assessing-english-k-6/selecting-quality-texts/quality-literature 
Ochre Education – F-10 Reading Spine
https://ochre.org.au/blog/access-the-new-ochre-education-draft-f-10-reading-spine
[bookmark: _Hlk211791625][bookmark: _Hlk210386763]Copyright Agency – Reading Australia (Note: While not set out as a ‘reading spine’, the Reading Australia website lists a large range of texts, provides teacher resources for teaching those texts and includes a suggested grade/year level for teaching.)
https://readingaustralia.com.au/level/primary/?post_type=book&orderby=meta.level_override.long&order=asc
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